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す上で不可欠である(Ferris and Roberts, 2014)。しかしながら組織においては、文法を
指導する時間が十分にとれないことが多く(Cavaleri and Dianeti, 2015)、コンピュー
タ・ベースのサポートやオンラインによるサポートは好都合であろう。本研究では、








The world of online grammar check tools has rapidly evolved to now offer an integrated system 
of feedback on written English, which has been driven by an explosion in the volume of written 
communication the world now produces: in emails, on social messaging sites and forums. This 
new type of writing assistance has become a lucrative, and subsequently competitive, market. 
Grammarly, launched in 2008, is considered the biggest with an estimated 6.9 million daily users, 
but alternatives such as Prowriting Aid and Ginger are becoming increasingly popular.  
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The advent of this kind of technology clearly has uses applicable to an L2 learner, but tools have 
yet to be fully embraced by EFL practitioners; their reticence to adopt the technology for L2 
learners could be for a number of reasons. Most simply, there may be a lack of technical prowess 
amongst teachers, which makes it difficult to engage with the programs. Furthermore, many are 
of the opinion that students will become “lazier”; to put it more concretely, L2 learners may 
become more passive in their uptake of grammar rules and conventions, becoming overly reliant 
on the computer to do the hard work. Some may feel it cuts down the chance for freer expression 
and intelligibility, in favour of a prescriptive writing mode; there may be a fear that the differing 
conventions in the various strains of Englishes will become homogenised.  Perhaps most 
importantly though, EFL instructors may see these tools as a direct threat to their livelihood – 
just as the luddites feared the weaving machines – as these programs may one day take the role 
as teacher. 
However, it is an important point to note that grammar checkers don’t claim to “teach” grammar; 
rather, they are a tool to bring potential problems to the writer’s attention (Potter and Fuller, 
2008). Online grammar check tools could be of benefit in helping the particular problems of the 
more advanced L2 learner: making simple mistakes, and issues with more complex grammatical 
structures. Both provide a challenge, the former are often something the students already “know” 
so additional teaching is not necessary, the latter are often specific to individual learners and too 
numerous to deal with in classroom time.  
Lee (2004) identified that both instructors and students favour extensive feedback and as both 
Fukuda et al. (2015) and Cavaleri and Dianati (2015) point out, non-native students in an 
academic environment are in need of more grammar feedback and instruction than institutions 
are willing (or indeed able to) provide. The purpose of this study is to explore how more advanced 
L2 learners in an EMI setting feel about using grammar check software and whether it encourages 
strategic learning. Students of this level often rely on self-regulatory learning to help bridge the 
gap as they strive for increased proficiency. Online grammar check tools could be a way for L2 
learners to become more autonomous in correction.  
 
 
Participants and methodology 
Findings were based on responses from 22 sophomore students taking a compulsory academic 
writing class in the Department of Global and Interdisciplinary Studies, which is an EMI 
department in Hosei University, Tokyo. The participants had been placed in the class according 
to a TOEFL ITP test the previous year, with all students falling in the 500-549 band at that time. 
The majority of students speak English as an L2, with many having experience of living and 
schooling in an L1 environment. The students were asked to run a short sample of their own 
writing (produced as a class assignment) and view the suggestions for improvement that a 
grammar correction program, Prowriting Aid, made. Students then responded to the statements 
posed as a voluntary take home assignment.  
Prowriting Aid was selected for the study because it looks for structural problems as well as 
grammar and punctuation errors. The system highlighted and flagged more problems in samples 
of student writing than any other. The free check tool is engaging and gives you a report-like 
feedback, as opposed to a more “check as you write” alternative, such as Grammerly. Another 
important point was that the participants could access the tool without the need to download any 
software or plug-in. 
The assessment of strategic learning was a measure of self-regulation adapted from Tseng, 
Dörnyei and Schmitt (2006) and contained 20 statements, which the participants were asked to 
respond to on a six-point Likert scale ranging from Strongly disagree to Strongly agree. These 
20 questions assessed the initial impact of Prowriting Aid on their commitment, metacognitive, 
satiation, emotion and environmental responses (4 statements assessed each). The statements 
were given in English with a Japanese translation (by a native speaker) for additional clarity. 
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Note: Commitment statements: 4, 7, 10, 13; metacognitive statements: 5, 9, 11, 16; satiation 
statements: 1, 8, 18, 19; emotion statements: 2, 6, 12, 15; environment statements: 3, 14, 17, 20 
Discussion 
Although the investigation is only preliminary, there does seem to be a very clear indication that 
the participants view the Prowriting Aid feedback in a positive way. Of the four question types, 
students appeared to respond most positively to those designed to assess the impact on their 
commitment control: 13.7% and 34.2% responded as “Strongly agree” or “Agree” respectively. 
This suggests that students feel that using an online grammar check tool as part of their learning 
strategy could help strengthen their resolve in improving their written work. 
The statements designed to evaluate the metacognitive and satiation benefits also scored well. 
This posits that students felt more able to focus on the task of editing and that there was a sense 
of fulfilment achieved by using Prowriting Aid. Indeed, of all the statements, “Prowriting Aid 
helps me to assess my written work in a new way” (statement 18) was the only one to receive 22 
positive responses. This at the very least suggests that the use of grammar check tools adds a new 
dimension to the strategic learning environment of L2 learners, which is not currently part of 
their learning framework.  
Conversely, the impact on environment seem to be slightly lower, with only 5.7% of respondents 
choosing “Strongly agree” for those statements. The emotion responses were rather mixed, with 
10.3% responding with “Strongly Agree”, but 2.3% and 4.56% choosing “Strongly disagree” and 
“Disagree” respectively.  The reasons for this are perhaps explained by the comments of the 
participants. Students correctly identify “it is important for users to have a critical judgement” 
and “I should decide which ones I can ignore or leave the same” when using Prowriting Aid. 
However there were responses such as “sometimes it confuses me”, “It’s hard to tell if the 
program is right or not”, “sometimes advise [sic.] seems to be incorrect” and “it is kind of 
annoying when it suggests the wrong, unnecessary [...] things”, which suggest that the students 
had a level of difficulty with dealing with the feedback. This would almost certainly have led the 
participants to question the confidence in both their own writing and the suggestions from the 




Although the initial findings suggest there appears to be a positive impact, particularly in 
commitment levels, there are of course two major drawbacks on the findings. Firstly, the sample 
size is only very small, and the data needs to be more closely examined. A more complete study 
of the results using Tseng, Dörnyei and Schmitt’s (2006) framework would be beneficial. 
As already mentioned, grammar check tools are unable to “teach” grammar and should only be 
viewed as a way to flag potential areas for improvement (Potter and Fuller, 2008). However, for 
more advanced learners this can still lead to a strengthening of writing skill as “simply calling 
attention to an error is often as effective as analysing the error type” (Daniels and Leslie, 2015). 
It is also important to remember that this is only a measure of how the students feel about the 
feedback, there also needs to be investigation on the written work to see how much improvement 
there has been. This would help to answer questions such as “Do the students have the necessary 
level of judgement to know which improvements to accept?”  
In Japan, MEXT is pushing for active learning (AL) and “Implementing more AL is MEXT’s 
attempt to shift classroom instructional approaches from teacher-directed to learning centred” 
(Fukuda et al., 2015). The positive student appraisal in the findings presented suggest that 
students are open to using the technology; the use of online grammar check tools as part of L2 
learners’ classroom time could help strengthen their confidence in the programs. In-class 
discussions on error correction in the grammar check tools would help to bolster their own self-
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Appendix 1: A list of the 20 statements given to the participants 
 
1. I do not get impatient when using Prowriting Aid. 
2. I think that Prowriting Aid helps me deal with the stress of writing. 
3. Prowriting aid is like having a teacher check my work. 
4. Prowriting Aid helps me achieve my learning goals in my writing. 
5. Prowriting Aid helps me to keep my concentration focused. 
6. Using Prowriting Aid encourages me to write better. 
7. I think that using Prowriting Aid helps me achieve my goals more quickly. 
8. Prowriting Aid makes editing my writing less boring. 
9. It is easy to concentrate on the information Prowriting Aid gives me. 
10. When using Prowriting Aid, I persist with corrections until I reach a level I am satisfied. 
11. Prowriting Aid helps me to procrastinate less. 
12. The feedback in Prowriting Aid makes me feel good about my writing. 
13. Prowriting Aid helps me overcome all the difficulties related to achieving my writing goals. 
14. Prowriting aid helps to create an environment to make learning more efficient. 
15. Prowriting Aid helps me to cope immediately with the stress of writing. 
16. I do not get distracted when using Prowriting Aid. 
17. Prowriting Aid is an environment where I feel I am learning something new. 
18. Prowriting Aid helps me to assess my written work in a new way. 
19. Using Prowriting Aid improves my mood and invigorates the learning process. 
20. Working in Prowriting Aid is a positive environment. 
Note 1: Participants answered on a 6-point Likert scale: Strongly disagree, Disagree, Slightly 
disagree, Partly agree, Agree, Strongly agree. 
Note 2: Commitment statements: 4, 7, 10, 13; metacognitive statements: 5, 9, 11, 16; satiation 
statements: 1, 8, 18, 19; emotion statements: 2, 6, 12, 15; environment statements: 3, 14, 17, 20 
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